156	MODERN  EDUCATION
But if one says to a boy—"You have been lazy this morning
and so, to teach you a lesson, I propose to keep you after
school hours, and give you six long division sums to do, to be
proved by multiplication," the probability is that the boy will
not in future respond with alacrity to the situation created by
such a set of sums. And if it makes anyone happier to express
the fact in the terms quoted above, he is entitled to his happi-
ness.
Imitation To solve a puzzle, or any kind of problem, by the
trial-and-error method, i.e. to stumble on the
solution by accident, yields little satisfaction to an intelligent
person, except perhaps that which comes as the reward of
patience. He prefers to try again and again to get the solution
"by insight," as the psychologists say, and, if he fails, to watch
the demonstration of one who knows, and to imitate him.
Perhaps the demonstration is accompanied by explanation, for
the use of language makes all the difference between human
and g.ntmg.1 learning. But imitation, though sometimes
necessary, is far inferior as a method of learning to that which
is accompanied by the joy of discovery. Yet the encourage-
ment of mere imitation is rampant in some of the text-books,
especially, perhaps, the text-books of arithmetic, where all the
possible variants, e.g. of "clock sums," are sorted out, and a
typical solution is given of each sort, so that the pupil has
nothing to do but imitate that solution. He may thus be better
prepared to pass his examination, but he has not been well
trained. As every good teacher knows, there is a great differ-
ence between finding out and being told. Part of the fine art of
teaching consists in knowing just how much help to give, in
order to facilitate the truest kind of progress, which includes
increase of power, as well as increase of knowledge.

